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CHAPTER 1
Background of the Project

Introduction
The Comprehensive high school experimental
project, commissioned by the Taiwan Ministry
of Education, will begin in August, 1996.

In

this project, we wish to do something to
predate students for the forthcoming 21st
century--the high-tech-science century.

That

is, we want to improve our high school
education by moving to a comprehensive high
school that will replace the traditional high
school.

The new comprehensive high school

will provide academic studies along with
vocational-technical studies . . . in
essence, providing a three-year pre-college
education for all students.

This project

will serve all students, whether or not their
aptitudes and interests are fully developed,
by allowing them to choose courses more
freely, and by allowing them to grow and
develop from exposure to both academic and
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vocational-technical knowledge and skills.
(Dr. Wu, Chin-Chi, 1995)
In the above statement, Dr. Wu has supported the need
for establishing a well designed comprehensive high school.
In fact, in 1995, to launch the "comprehensive high school
experimental project," the Ministry of Education selected
and directed 19 high schools in Taiwan to begin planning and
implementing comprehensive curricular programs, both
academic and vocational-technical, between 1996 and 2000.
Holy Savior High School, located in the city of Tienchung,
was one of the 19 fortunate schools selected to receive
special support and funding from the Ministry of Education.
Purpose of

the Project

The purpose of this project was to plan and develop ·a
comprehensive high school curriculum for Holy Savior High
School (HSHS) Tienchung, Taiwan, Republic of China (R.O.C.).
To accomplish this purpose, current research and literature
related to comprehensive high school curricular and
instructional development, both academic and vocationaltechnical, were reviewed, and recent legal regulations and
directives of the Taiwan Provincial Government were
considered.
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Limitations of the Project
For purposes of this project, the following limitations
were identified:
1.

Research:

The literature reviewed in Chapter 2 of

this project was limited to research conducted primarily
with the last five
2.

Scope:

(5) years.
The project was designed for use at Holy

Savior High School Tienchung, Taiwan, Republic of China
(R.O.C.).

3.

Target population:

The comprehensive curriculum

designed for purposes of this project, will be implemented
during the 1996-1997 school year to serve 1,000 students in
grades 10 through 12, seven hours per day, five and one-half
days per week at Holy Savior High School.
Definition of Terms
Singificant terms used in the context of this project
have been defined as. follows:
1.

Comprehensive High School: Term used to describe a

unitary, multipurpose high school that offers students both
academic and vocational~technical courses (Wiles and Bowdi,
1993).

2.

Traditional Academic High School (Taiwan): Refers

to the junior and senior high school program designed to
prepare students for college/university entrance, by
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focusing curriculum and instruction on preparation for the
Joint Entrance Examination.

An academically-oriented

program of study included culture-shaping, physical and
mental development, and the enhancement of academic
knowledge (Yang, Jui-ming, 1995).
3.

Traditional vocational-technical high school

(Taiwan): Refers to the junior and senior high school
program designed to prepare students for entry-level
employment after high school or, for entrance into a
vocational-technical college/university.

CHAPTER 2
Review of Related Literature

Introduction
The review of research and literature summarized in
Chapter 2 has been organized to address:
1.

A profile for comparing and contrasting
comprehensive high school programs in the United
States, England, and Germany.

2.

The comprehensive high school in the United
States.

3.

The comprehensive high school in England.

4.

The comprehensive high school in Germany.

5.

Summary.

Data current primarily within the past ten (10) years
were identified through an Educational Research Information
Centers

(ERIC) computer search.

A hand search of various

other sources was also conducted.
A Profile for Comparing and Contrasting
Comprehensive High School Programs
in the United states, England, and Germany
The research summarized on the following pages has
focused on the comprehensive high school as it has evolved
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in three of the world's most advanced western societies: the
United States, England, and Germany (Huang, Chun-jah, 1995).
As the intent of the present study was to plan,
develop, and implement a comprehensive high school program
in Taiwan, an immediate objective of the writer in
undertaking the review of literature in Chapter 2 was to use
this information to construct a profile that would provide
an efficient means for comparing and contrasting
comprehensive high school programs in the three countries
selected.

To accomplish this objective, the writer sought

to identify essential characteristics of comprehensive high
schools in each of the three countries.

Accordingly, the

writer determined the following school characteristics
should be included in the comparison/contrast profile:
1.

Evolution and current status.

2.

Educational goals.

3.

Curriculum.

4.

General characteristics and prospects.

The writer further believed development of the above
profile would prove useful in helping school administrators
in Taiwan more easily recognize consistent elements and/or
unique features of each country's comprehensive high school
program.

Such information and knowledge might also prove

useful when considering possible ways for modifying the
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curriculum of Holy Savior High School (HSHS) at Tienchung,
Taiwan, or when considering possible conversion of that
school's curriculum to a comprehensive curricular model.

As

explained in Chapter 3, HSHS was one of the 19 secondary
schools recently selected by the Taiwan Ministry of
Education to implement a comprehensive high school program.
The comprehensive High School
in the United States
Evolution and Current Status
In 1918, the Committee to Reorganize Secondary
Education of the Educational Association of the United
States of America proposed, in a publication entitled Major
Principles of Secondary Education for America, that the
curriculum of secondary education should be comprehensive in
nature.

That curriculum should meet the needs of

agriculture, commerce, and industry and should prepare
students for higher education.

Schools should educate

students in accordance with the needs of the community.
Emphasis should also be placed on student preparation for a
productive role in life through the inclusion of vocational
education programs.

The work of the 1918 committee provided

a new direction for American secondary education and, in
essence, resulted in the establishment of a system of
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comprehensive high schools in the United States (Huang,
Cheng-chieh) .
The comprehensive high school was also expected to
advance the ideas of democratic living and to assume equity
for all members of American society.

The comprehensive high

school became the mainstream of American high school
education.

The percentage of students enrolled in United

States comprehensive high schools increased steadily, from
32% in 1910, to 73.3% in 1930, to 92.7% in 1970, and to
98.4% in 1991 (Copa and Pease, 1992).

These numbers

confirmed that the comprehensive high school had become the
most accepted secondary-level educational program in the
United States of America (U.S. Department of Education;
1993) .

Educational Goals
Three main goals of the comprehensive high school in
the United States have been detailed below (Yuan, Li-kuh,
197 8) .
1.

Every youth, male or female, regardless of

socioeconomic standing, race, nationality, political
background, or religion, shall have the same opportunity to
receive secondary education.
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2.

Free, tax-supported secondary education shall be

free for all people and the curriculum shall be free from
sectarian and religious influence.
3.

The curriculum shall meet the needs, interests,

and abilities of all students.

curriculum
Curricula of the United States comprehensive secondary
high school are intended to provide a variety of required
and elective courses including agriculture, architecture and
environmental design, business, communications, computer and
information science, customer service, education,
engineering, foreign language, health, home-economics,
technology, law, word processing, academics, library
science, life science, mathematics, military science, multiscience research, parks and recreation, individual and
social development, philosophy, natural science, psychology,
public affairs and protective services, social science,
vocational and industrial education, and visual and
performing arts (Tang-shan, 1985).
The United States comprehensive high school curriculum
was essentially divided into three main streams: academic,
general, and vocational-technical.
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and

General Characteristics

Prospects

Eight characteristics which typify the comprehensive
high school in America include:
1.

Education is provided for all the people,

regardless of socioeconomic position, race, nationality, or
political background.

All people have the same opportunity

to study in a secondary high school.
2.

It is comprehensive.

The curriculum provides

preparation for higher education and for vocationaltechnical studies.

Students can choose courses based on

their interests and abilities.
3.

Each state is responsible for determining the

curriculum of its comprehensive high school program.
4.

Each state and local education district shall

share in determining the school curriculum, required
courses, and credits.
5.

Comprehensive high schools award credit for high

school graduation and college admission.
6.

A guidance and counseling program is an important

part of the comprehensive high school.

Guidance counselors

provide students with career, academic, and behavioral
guidance and counseling.
7.

Extra-curricular activites are important and

students are allowed to choose these freely.
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8.

Comprehensive high schools offer a variety of

elective course choices for students.

Students choose these

courses freely based on their interests, needs, and
abilities.
Because the comprehensive high school in the United
States evolved as an outgrowth of that nation's historical
background and socioeconomic development, and its curriculum
has been designed to meet the needs of all Americans, there
is every reason to believe it will remain that nation's most
important mainstream school system in the future.
The comprehensive High School in England
Evolution and current Status
Development of the comprehensive high school in England
was strongly influenced by the concept of "equality of
educational opportunity" and the "world-wide consciousness
of education."

These two ideas caused significant change in

the traditional educational program in England which
originally favored the financially and socially elite.
These changes in turn produced the comprehensive high school
in that country (Huang, Cheng-chieh).
For many years, England followed European traditional
educational concepts which favored those with the most
talent and ability.

The school system created by the

Education Law of 1944 required all students who graduated
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from primary school to be assigned an educational track or
school according to their abilities.

This system was

inherently unequal because:
1.

To track 11-year old children is unfair due to

delays in many students' mental development,
2.

Students from lower socioeconomic backgrounds

typically did not perform well on examinations which
determined whether a student pursued an academic or
vocational track.
3.

It was difficult for students to transfer to

another school once a particular track was determined
(Huang, Chun-jah).
Population growth was another important factor in the
development of the comprehensive high school in England
(Moon, 1983).

The steadily increasing population in England

after World War II created increased pressure to change the
tracking system and generated a demand for educational
reform.

Changes resulting from this demand helped to

advance the concept of equality of educational opportunity
in England.
Today most 11-year old students begin their secondarylevel education through admittance to a three-tier
educational system including first, middle, and upper
schools.

First schools enroll students aged 6 to 8, middle

13

schools enroll students aged 9 to 14, and upper schools
enroll students aged 15 to 18 (Department of Education and
Science, Welsh Office, 1995).

There are five different

kinds of public secondary schools:

middle schools,

contemporary schools, grammar schools, technical schools,
and comprehensive schools.

In 1988 there were approximately

3,070,000 students enrolled in English public secondary
schools, 85.7% of whom were enrolled in comprehensive high
schools (Social Trends 20, 1990).

Educational Goals
Before 1988 England did not have national goals for a
comprehensive high school curriculum.

Every comprehensive

high school was placed under the management of local
districts and provided their own flexible curriculum.

In

1988, passage of the Educational Reform Act required all
secondary schools to provide the same core and basic
curriculum designed to meet the following goals:
1.

To promote students' development spiritually,

morally, culturally, mentally, and physically.
2.

To prepare students for responsible adult lives

(Educational Reform Act, 1988).
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Curriculum
There are basically two different kinds of secondary
school curricula in England:
1.

An academically oriented curriculum for those who

wish to attend college or university, and
2.

A non-academically oriented curriculum for those

who do not wish to pursue college-level studies.
Most of the academically oriented curriculum includes:
religious education, English, history, geography, physics,
chemistry, biography, mathematics, fine arts, music,
home-economics, woodworking, French, Latin, German,
painting, and physical education.

Non-academically oriented

curricula include humanities (religious education, English,
history), environmental research (geography, physics,
chemistry, biography), vocational mathematics (accounting,
insurance), art, handicraft art, music, home-economics,
technicl science, and business (Halsall, 1993).

General Characteristics and Prospects
The concept of equality between the United States and
England is not the same and there are differences between
the comprehensive high schools in England and the United
States.

Some local school districts in England continue to

control the formal function of a student's selection of a
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secondary school (Finch, 1984).

Still, the following

problems in English secondary schools have essentially been
resolved in the aftermath of the development of the
comprehensive high school in recent years.
1.

The tracking examination for 11-year olds has been

abandoned.

Students who graduate from primary school no

longer are required to take an examination for entry into
middle school.
2.

There is open opportunity to study in middle

school for all students.
3.

The practice of tracking students by Intelligence

Quotient Tests or Academic Achievement Examinations has been
abandoned.
As in the United States, the future of the
comprehensive high school in England is assured and
principles of equal educational opportunity are well
established.
The comprehensive

High

School in Germany

Evolution and Current Status
The educational system in Germany was traditionally
characterized by three different kinds of secondary schools:
1.

The Hauptschule,

2.

The Realschule, and

3.

The Gymnasium.
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Students entering these schools pursued two kinds of
educational programs or tracks.

One track provided an

academic curriculum designed to prepare students for
college/university study, the other track was vocationally
oriented and prepared students for entry into the work force
following completion of the middle-level grades.
Generally, after four years of basic education from
ages six to nine, students moved to middle-level school as
determined by their academic achievement and standardized
test scores.

Students who performed at lower academic

levels were tracked to Hauptschule where they received
vocational training preparatory for entry-level jobs after
graduation.

Students of average academic ability were

tracked to Realschule which provided more advanced
vocational-technical education and professional training.
Most students attended Realschule to prepare and qualify for
employment in higher level technical occupations than those
who graduated from Hauptschule.

Students who performed at

the highest academic level were tracked to Gymnasium where
they pursued studies preparatory for college/university
entrance.

Weaknesses in the German secondary-level

educational system were similar to those in England.

That

is, students were forced to determine too early in life
their future course and those from lower socioeconomic
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backgrounds typically performed at lower levels
academically.

In 1965 the German government moved to

correct these educational inequities with the establishment
of a system of comprehensive high schools (Lingens

&

Lingens, 1980).

Educational Goals
Following the development of comprehensive high schools
in Germany in 1965, the government adopted three national
goals, including (Yen, I-chang, 1987):
1.

To improve academic achievement for all students.

2.

To provide all students with access to wider

curricular choices, both academic and vocational-technical.
3.

To move beyond the traditional tracking system by

allowing free access by all students to comprehensive high
schools thus assuring more time for potential academic
development and more educational choices.

curriculum
The curriculum in German comprehensive high schools has
two different dimensions: required and elective courses.
Required courses include language-literature-art (German,
foreign language, formative art, music, philosophy), social
science courses (civics, history, geography), math-natural-
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science-technical (economics, mathematics, physics,
chemistry, biology), religious studies, and physical
education.

Elective courses typically include social-

science and natural-science studies that are not included in
required courses.

General Characteristics and Prospects
The principle characteristics of the German
comprehensive high school are evidenced by their continuing
focus on an academically-oriented curriculum.

Greater

emphasis is placed on preparing more students for college or
university studies and fewer vocational choices are
available than in prior years.

In Germany, emergence of the

comprehensive high school has allowed students who were
previously unable to enter the Gymnasium to pursue college
or university studies.

Although the Hauptschule,

Realschule, and Gymnasium remain today, the new German
comprehensive high school has moved this nation closer to
the real meaning of equality of educational opportunity.
swnmary
The research and literature summarized in Chapter 2
supported the following themes:
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1.

A system of well-developed comprehensive high

school programs has evolved in three, advanced western
societies: the United States, England, and Germany.
2.

The comprehensive high school in the United

States, which evolved as an outgrowth of that nation's
historical background and socioeconomic development, has
afforded equal educational opportunity for all citizens.
3.

Since World War II, steadily increasing population

has demanded equity in educational opportunity resulting in
development of a system of comprehensive high schools in
England, and the decline of a traditional educational system
that favored the privileged.
4.

A traditional system of educational tracking that

determined too early in life whether a student's future
would be either academic or vocational has been replaced
with a system of comprehensive high schools which assure
greater equity in educational opportunity along with
increased curricular choices.

CHAPTER 3
Procedures of the Project

Purpose of the Project
The purpose of this project was to plan and develop a
comprehensive high school curriculum for Holy Savior High
School (HSHS)
(R.O.C.).

(Tienchung, Taiwan, Republic of China

To accomplish this purpose, current research and

literature related to comprehensive high school curricular
and instructional development, both academic and vocationaltechnical were reviewed, and recent legal regulations and
directives of the Taiwan Provincial Government were
considered.
Chapter Three contains background information
describing:
1.

Need for the project.

2.

Development of support for the project.

3.

Procedures.

4.

Planned implementation and assessment of the
project.

20
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Need for the Project
The need for the project was influenced by the
following considerations:
1.

The writer (Hsu, Hen-Hung), a certified high

school teacher in Taiwan, R.O.C., has been teaching and
serving as Coordinator of Curriculum and Instruction at Holy
Savior High School (HSHS) since 1983, and searching for ways
to develop a comprehensive high school curriculum for HSHS.
2.

In 1995, Republic of China Ministry of Education

commissioned a ~comprehensive high school experimental
project" to improve high school education by encouraging the
planning and development of comprehensive curricular
programs.

Holy Savior High School in Tienchung, Taiwan, was

one of 19 schools selected and directed to implement a
comprehensive curriculum by 1996.
3.

The writer's 13 years of high school teaching

experience, 10 of which also included carrying out his
responsibilities in school administration, resulted in his
assuming a leadership role in planning and implem~nting a
comprehensive high school experimental curriculum at HSHS,
as directed by the Ministry of Education.
4.

During 1995, the writer organized a Comprehensive

High School Curriculum Design Committee to begin planning
and developing a comprehensive curriculum at HSHS.
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5.

Current research conducted by the writer provided

evidence of the beneficial effects of comprehensive
educational programs for students.
6.

Undertaking this project coincided with the

writer's graduate study in Educational Administration at
Central Washington University, Ellensburg, Washington, USA.

Development of support for the Project·
During 1995, the writer engaged in a number of
activities essential in the preparation and planning of a
comprehensive curriculum for Holy Savior High School (HSHS)
including the following:
1.

Preliminary meetings were scheduled with

representatives/Governors from the Ministry of Education, to
provide for dialogue with administrators and teachers from
HSHS.

Meetings were held in Taipei and at Tienchung,

Taiwan.
2.

The writer engaged in in-depth discussions with

Sister Mariette Liu, Principal of HSHS, who encouraged and
supported planning efforts to modify the school's existing
curriculum.
3.

Preliminary plans were made for Sister Mariette

Liu and the writer to visit selected comprehensive high
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school programs in the United States during the period from
1996-2000.
4.

The writer, accompanied by Mr. Lee, Jon-Hua,

Director of Instruction at HSHS, made site visits to other
high schools directed by the Ministry of Education to
develop comprehensive high school programs.
5.

The HSHS Comprehensive High School Curriculum

Design Committee, organized in 1995, provided significant
support for planning a comprehensive curriculum for HSHS.
This committee was composed of representatives from all
major departmental programs at HSHS and included arts (music
and fine arts), business service, Chinese language, computer
science, foreign language (English and Japanese), home and
family, mathematics, natural science, physical education,
preschool education, social science, and student activities.

Procedures
To obtain background information essential for planning
and developing a comprehensive high school curriculum for
HSHS, an Education Resource Information Center (ERIC)
computer search was undertaken.

Additionally, a hand-search

of various other sources of information relative to
comprehensive high school programs was also conducted by the
writer.

Finally, planning dialogue between representatives
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from the Republic of China Ministry of Education and HSHS
was provided, planning discussions with the HSHS principal
were held on an ongoing basis, site visits to other selected
schools were made, and the Comprehensive High School
Curriculum Design Committee at HSHS was organized.

Planned Implementation and Assessment
of the Project
The comprehensive high school curriculum planned and
developed for HSHS, Tienchung, Taiwan, will be implemented
during the 1996-1997 school year.

The writer, in his role

as Coordinator of Curriculum and Instruction, will work with
the site-based Comprehensive High School Curriculum Design
Committee, to conduct an annual assessment of the newly
adopted curriculum.

This ongoing assessment will be

designed to guarantee maximum HSHS faculty, students,
parents, and community feedback, to identify positive or
negative results of the comprehensive high school
curriculum.

CHAPTER 4
The Project

The 1995-1996 school improvement plan for Holy Savior
High School (HSHS)

(Appendix A), which was the subject of

this project, has been presented in Chapter 4.

Six sections

provide specific information about the project, including:
I.

Preamble

II.

Current status of Holy Savior High School

III. Preparation for the experiment
IV.

The experimental plan

V.

Multi-year planning and assessment

VI.

Resource needs
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SECTION 1:

PREAMBLE

3

SECTION I

PREAMBLE

I.

Background of the study (Appendix A, p.

/):

At the conclusion of the Seventh National Education
Annual Meeting of the Taiwan, R.O.C.

(1994), educators

suggested secondary education should enhance students'
study guidance, enrich students' basic abilities,
integrate learning experiences, and establish a multipurpose educational system.

The comprehensive high

school was, in the unanimous judgement of those in
attendance at the Seventh National Education Annual
Meeting, the preferred model best suited for meeting
needed educational reforms in Taiwan.
II.

Legal compliance (Appendix A, p .. / .) :
A.

The General High School Education law of Taiwan,
R.O.C. stated in Clause Number Four: "To meet
special, local needs, through the assistance of
the government, general high schools could'
establish junior high schools or vocationaltechnical high schools."

B.

The Regulation of General High School Education,
Taiwan, R.O.C., stated in Clause Number Fifteen:
"To meet special needs of on-going education
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experimentation, general high schools . . . could
undertake a variety of experimental educational
programs under the authority of the Ministry of
Education, Taiwan, R.O.C."
C.

The Regulation of Vocational-technical High School
Education, Taiwan, R.O.C., said in Clause Number
Sixteen: "To meet special needs, vocationaltechnical high schools . . . could undertake a
variety of experimental/educational programs under
the authority of the Ministry of Education,
Taiwan, R.O.C."

According to these laws and regulations pertaining to
secondary education in Taiway, all schools may undertake
experimental planning and curricular projects preparatory
to implementing a comprehensive high school
program of studies.

HSHS, under the authority of the

Ministry of Education, Taiwan, R.O.C., was authorized to
implement a comprehensive program of studies in the 1996
school year.
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III. Purpose of the comprehensive high school experimental
project of the Ministry of Education, Taiwan, R.O.C.
(Appendix A, p.
A.

/):

To adapt to modern educational trends and to
establish a multi-purpose secondary education
system.

B.

To offer junior/middle high school students one
more choice to study in senior high school.

C.

To integrate secondary education resources.

D.

To provide flexible curriculum and enrich students
basic abilities.

E.

To provide career guidance for students.
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SECTION II
CURRENT STATUS OF HOLY SAVIOR HIGH SCHOOL

A.

Table 1: Faculty and staffing (Appendix A, p. Z)
Allocated staff

Current staff

Teachers

89

79

Support staff

30

18

119

97

Technicians

20

20

Custodians

10

9

Subtotal

30

29

149

126

Subtotal

Total

B.

Table 2: Program, grades, and student numbers
(Appendix A, p . 3 )
Grades

Sen. High*

Total
Remark:

10

11

12

Total

137

37

36

210

Music Dept.*

0

22

21

43

Art Dept.

0

10

21

31

Commerce Dept.

54

96

99

249

E.C.E. Dept.*

107

106

146

359

D.M. Dept.

105

93

103

301

General studies

403 364 426 1,193
Sen. High*:
Senior High School
Dept.: Department
E.C.E. Dept.*: · Early Childhood Education
Deptartment
D.M. Dept.:
Data Management Department
8

C.

Faculty age, qualifications and load
1.

Table 3:

Age analysis of full time fculty

(Appendix A, p. 4 ) .
Age Analysis of Full Time
Faculty (FTF)
21 to 25

2

26 to 30

25

31 to 35

15

36 to 40

16

41 to 45

10

46 to 50

7

51 to 55

2

56 to 60

1

61 to 65

1

Total

2.

79

Table 4:
p.

Number of Persons

Faculty qualifications (Appendix A

4-).

Faculty Qualification
Graduate School

Number of FTF
6

Regular University

62

Normal University

5

Other Colleges

2

Military College

2

Total

79

9

Table 5:

3•

Full Time Faculty Load (Appendix A,

p. 4).

FTF Courses

No. of Persons

Major

Chinese

15

15

English

12

12

Math

9

9

Natural Science

5

5

Social Science

7

7

Computer

5

5

Music

2

2

Art

2

2

Physical Education

3

3

ROTC Nursing

4

4

Counseling Education

2

2

Commerce

7

7

Family Life

6

6

79

79

Total

D.

Student Counseling and Graduate Advancement
1.

Student Counseling (Appendix A, p. 5 ) .
a.

Living

eEstablish freshman basic information
eEstablish case studies through
discussing interview

eMail counseling--all faculty included
in counseling

10

eEstablish "adopt a student system" and
"amnesty plan"

eEstablish a sophomore camp for life
study
b.

Student Guidance

eThrough Study Attitude Test, offer
study method information

eserious study aptitute tests
erndividual counseling
c.

Students Living Counseling

eHigher education information
introduction

ecareer moral education and related
information

eTechnical Test introduction
ecareer survey
d.

Psychological Testing

eGrade 10: Study aptitude test,
Personality test, Social scale

eGrade 11: Guidance aptitude test
e.

Group Activities Counseling

eEthics included in regular curriculum,
one hour/week

11

estudent group counseling activities

once or twice/semester

12

f.

Counseling Cognitive Study
ecounseling Cognitive study for faculty

every semester
eFaculty counseling study, two

hours/week
eGuidance news report

2.

Graduate Advancement (Appendix A, p.
a.

6 ).

College- bound including university,
foreign university, technology college,
two-year technical college, and special
recommendation selection.

b.

Vocational-bound students according to
major study, provide job interview, and
job application information.

E.

Library Facilities (Appendix A, p.
1.

7) .

Space and Arrangement
331 m2

a.

Library space:

b.

Library arrangement includes reading
area, service desk, journal and
periodical section, faculty area,
reference area, storage, and
audio/visual area.

13

2•

Table 6: Library hardware facilities

Items

Quantity

Computer stations

1 set

Xerox

2

Circulation desk

1

Reading desk

17

Conference desks

2

Journal shelf

4

Newspaper stands

2

Catalog shelf

2

Dictionary shelf

1

Short shelf

15

High shelf

38

Video shelf

4

Exhibition shelf

4

News release shelf

1

Recorder shelf

2

Slide shelf

1

Television

2

14

Remarks
3 computers,
UPS, scanner,
printers,
magnetic belt

150 seats

3.

Table 7: Library software facilities:

Items

Quantity

Books

16,099 vol.

Video-tapes

861

Recording tapes

678

Slides

52 set
150

Periodicals
Newspaper

7

15

Remarks

F.

Table 8: Classroom instructional equipment and
facilities (Appendix A, p.

q )

Discipline

Facilities/
Rooms

Size
m2

Classes
Used

Main
Facilities

Computer
Eeducation

4

340

32

Painting

2

120

3

Pottery

1

100

Chemistry
Laboratory

1

151

20

VCR, TV,
Overhead,
Materials

Physical
Laboratory

1

151

20

VCR, TV,
Overhead
Materials

Biology
Laboratory

1

151

20

VCR, TV,
Overhead
Materials

Accounting

1

86

overhead,
Accounting
Boards,
Accounting
Desks

Group
Counseling

1

80

VCR, TV,
Recorder

Individual
Counseling

1

30

Counseling
Sofas

ROTC

1

80

VCR, TV,
Overhead

Boys and
Girls
Scouts

1

30

Speaker, Tents

Orchestra

1

Language
Laboratory

1

86

Sewing
Laboratory

1

130

240 computers,
5 printers

Instruments
VCR, TV, PC,
Mic. Earphones
Sewing
machines,
Irons, Models

16

Remarks

Table 8:

(Continued)

Discipline

Facilities/
Rooms

Cooking
Laboratory

1

120

9 sets of
facilities,
Microwave
oven,
Refrigerator

Organ
Classroom

1

130

60 Electric
Organs

Music
Classroom

1

87

VCR, TV,
Piano,
Recorder

Dancing
Classroom

1

270

VCR, TV,
Recorder

Piano Room

43

100

43 Pianos

Orchestral
Classroom

1

100

Digital piano,
Timpani,
Xylophone

Audiovisual

1

86

41

VCR, Slider

41

2961

41

AV System

Classroom

G.

Size
m2

Classes
used

Main
Facilities

Remarks

Current Status Analysis and Review of Problems
(Appendix A, p . t 5 ) .
Holy Savior High School is located in the vicinity
of Chung-hua, Nan-tou, and Yuan-lin counties
(Tien-chung Township).

The school community is

characterized by diverse commercial and economic
development, agriculture, art, and culture.

HSHS

students come from the four counties of central
Taiwan.

Currently, senior-high school general

studies curricula include social studies, natural
17

science, language, art, and music; vocational
classes include commerce and economics, data
management, early childhood education.

HSHS also

serves approximately 800 junior high school
students in grades 7 through 9.

With 150

certificated and classified employees, HSHS is
engaged in an ongoing effort to strengthen

.

instructional facilities, and to improve teaching
methodologies by encouraging faculty members to
tour and study abroad.

Prior to 1996, every

subject/discipline operated independently from all
other disciplines.

Although the senior-high

division offered diverse academic disciplines, our
students were, upon admission, placed in certain
disciplines, based on academic ability, and did
have the flexibility to choose their own
electives.

Students therefore lost the

opportunity to explore their own interests and,
regretfully, could not fully participate in all
educational programs.

18
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SECTION III

PREPARATION FOR THE EXPERIMENT
A.

The Process:

(Appendix A, p. 15')

Upon notification that Holy Savior High School had
been selected as an experimental "Comprehensive High
School" by the Taiwan Ministry of Education (MOE), the
school administration immediately began a planning
process to begin bringing the HSHS curriculum into
alignment with the comprehensive program of studies
recommended by the MOE.

A Comprehensive High School

Curriculum Design Committee was organized, and included
the Principal, Division Directors, and Subject Matter
Chairs.

This committee initiated communication with

faculty and staff to assist them in understanding the
basic components of a comprehensive high school and its
characteristics, to establish a consensus of faculty
support for this experiment.

The committee met once a

week, throughout 1995, to discuss various issues
essential for planning.
B.

(Appendix A, p.

15) •

Organizational Planning and Division of Labor
The Planning Committee was made up of 13 members
which included:

the Director of Academic Affairs;

Personnel Director; Coordinator of Instruction;
Coordinator of Student Affairs, and Chairs of each of

20

the subject matter disciplines at HSHS.

Members of the

committee rotated to attend meetings with Ministry of
Education officials in Taipei, and to share information
and dialogue with committee members.

In January, 1996,

a proposed comprehensive high school plan for HSHS was
drafted.

The plan, which has been detailed on the

following pages, in Section IV, addresses essential
components of program administration, teacher
qualifications, and how division of labor will be
defined and implemented.

(Appendix A, p. 15J

21

SECTION IV:
THE EXPERIMENTAL PLAN

PAGE
A.

Planning Concepts . . . .

23

B.

The Experimental Model . .

24

C.

Experimental Framework and Plans
for Recruitment .

24

D.

Curriculum Planning

24

E.

Instructional Plan.

31

22

SECTION IV
THE EXPERIMENTAL PLAN

A.

Planning Concepts:
1.

(Appendix A, p.

16

Self-support school finance is our basic
principle.

Teacher qulifications are based on the

curriculum needs.

Holy Savior High School (HSHS)

will develop the second endorsement specialties of
the teachers or employ new teachers.
2.

Maintain students' educational benefits and
diversified instructional characteristics.

3.

Focus on the spir~t and principles of the
comprehensive high school to develop student
personalities and to delay potentially divisive
behavior.

4.

Adopt a school year system for awarding academic
credit in compliance with the new curriculum model
and provide a more flexible curriculum that
combines both academic and vocational-technical
education.

5.

Take into consideration opportunities afforded by
a comprehensive high school curriculum to more
fully provide for a students' educational future
employment needs, and social development while
building a stronger school-industry partnership.

. \
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6.

Adopt a variety of recruitment strategies to
encourage outstanding students to apply for
admittance to HSHS.

B.

The Experimental Model:

(Appendix A, p. /6 )

Based on our self-support principle of school
finance, HSHS will make maximum use of our current
teachers, facilities and administrative resources to
gradually establish partnerships with neighboring
colleges and universities, to enrich teaching faculty,
and to share facilities.

c.

Experimental Framework and Plans for Recruitment:
(Appendix A, p. t7')
HSHS will implement a comprehensive high school
curriculum in 1996 for 400 tenth-grade students.
Eleventh and twelfth grade students will be
transitioned into the comprehensive high school program
between 1996 and 1998.

During the transition, regular

academic and vocational students will continue their
studies at HSHS until graduation, while new
comprehensive high school students are being admitted.
After 1998, HSHS will be a 100% comprehensive high
school.

24

D.

Curriculum Planning:
1.

Planning principles (Appendix A, p. (8) •
a.

Offer students equity in educational
opportunity

b.

Offer students more elective curricular
choices, both academic and vocationaltechnical.

c.

Enhance student opportunities to engage in
academic and career planning.

d.

Consider opportunities for developing the
students' educational future, employment
needs, social development, and for building
school-industry partnerships.

e.

Consider student needs related to equity,
diversity, and freedom of educational
opportunity, and coordinate the secondary
education curriculum in a way that addresses
these needs.

2.

Goals of Instruction (Appendix A, p. 18 ) .
a.

Academic Orientation:
Enhance student development both in mental
and physical areas, and encourage students to
prepare for future study.

25

b.

Vocational-technical Orientation:
Students may choose any of four different
fields of study: Data Management; Commercial
Service; Early Childhood Education; and,
Language Application.

The goals of the

vocational-technical orientation are to
develop basic knowledge and skills and a
spirit and attitude to meet professional
needs.
c.

Comprehensive Orientation:
Students will be provided both an Academic
and Vocational-technical Orientation to
enhance students' basic knowledge and skills,
while preparing them for employment and/or
for further professional study.

3•

Planning Conditions (Appendix A, p. 18)
a.

Develop school-year and academic credits
system.

(160 credits will be required to

graduate.)
b.

The ten-part comprehensive curriculum will
include:

Chinese, foreign languages, math,

social studies, natural science, arts, life
study, physical education, activities, and
Vocational-technical education.

26

l

c.

The comprehensive curriculum will include
Ministry of Education required credits, HSHS
required credits, and optional/elective
credits.

d.

According to students needs and interests,
students may choose from required or elective
academic and vocationall-technical
courses (See Tables 9 and 10).

27

Table 9
Holy Savior High School (HSHS)
Credits of Comprehensive Curriculum
HSHS

Course Offerings

Legal
Required
Credits

Required
Credits

Elective
Credits

Total

Chinese

16

32

48

Foreign Language

12

50

62

Mathematics

12

44

56

Social Studies

8

40

48

Natural Science

6

62

68

Arts

4

80

84

Life Study

2

16

34

Physical Education

4

80

84

307

307

709

791

16

Activities
Vocational-technical
Total

64

Graduate Credits

64

16

80/more

96 or more
(Appendix A, p.

IGf )
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160
or
more

Table 10
Holy Savior High School (HSHS) Course Arrangement
HSHS

M.Ed.

Courses

Required/Crd.

Chinese

Chinese
Chinese
Chinese
Chinese

Required/Crd.

Elective/Crd.

I/4
II/4
III/4
IV/4
Chinese V/4
Chinese VI/4
Reading/2
Literature
I/2
Literature
II/2
Literature
III/2
Literature
IV/2
Classical I/2
Classical
II/2
Dialect/2
Poetry/2
Grammar/2
Document/2
Drama/2

Total

16

32

(Appendix A, p. 20 )
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Table 10 (Continued)
Hol y Savior Hi gh School (HSHS) Course Arrang ement
HSHS

M.Ed.
Courses

Required/Crd.

English

English
English
English
English

Required/Crd.

Elective/Cred.

1/3
II/3
III/3
IV/3
English V/3
English VI/3
Conversation
I/2
Conversation
II/2
Conversation
III/2
Conversation
IV/2
Conversation
V/2
Conversation
VI/2
Reading I/2
Reading II/2
Reading III/2
Reading IV/2
Writing I/2
Writing II/2
Bible int.*
I/2
Bible int.*
II/2
Grammar I/2
Ggrammar II/2
Speech I/2
Speech II/2
TOFEL I/2
TOFEL II/2
TOFEL III/2
TOFEL IV/2

Total

50

12

Bible int.* means the English Bible introduction.
(Appendix A, p. 21)
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E.

Instructional Plan:
1.

Principles of instructional planning (Appendix A,
p. 33)
Separate, professional

(grade 12)

Academic or vocational-technical courses
l
Probe, Separate (grade 11)
Academic and vocational-technical courses
l
Integrate, probe

(grade 10)

Academic courses

2•

Class setting (Appendix A, p. 33)
a.

To guarantee equality of educational
opportunity, curriculum tracking will not be
allowed in the comprehensive high school.
Tenth grade students will be scheduled into
classes according to the last number on their
Student Identification Card (i.e., Nl21928998
will be assigned to class number eight,
N212932345 will be assigned to class number
five,

b.

and so on.

From grade 11, students will go to the class
of their choice, although they will still
have the same master/home room class.
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3•

Curriculum arrangement (Appendix A, p. 33)
a.

Required courses will be arranged at the same
time, such as Chinese, English and Math.

b.

Elective courses will be arranged at times
required courses are not taken.

c.

Extra activities will be arranged for
students to choose.

d.

Review courses will be arranged after class,
on weekends, or during seasonal vacations.

4.

Selection of Courses (Appendix A, p. 33)
a.

The faculty advisor should help students
choose courses of study and provide guidance
and counseling.

b.

Every vocational-technical orientation should
familiarize students with the core curriculum
designed to provide students with entry-level
employment abilities after graduation.

c.

Every class must enroll more than 30
students.

If less than 30 students register

for a class, those students should be helped
in choosing another course.
d.

Course enrollment should be completed before
a new semester begins.
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5•

Public Relations Planning (Appendix A, p.40)
The success of a comprehensive high school depends

on the acceptance of the community, parents, teachers,
and students.

Especially important is the high school

Entrance Examination.

It is essential that the public

be informed about the examination, about the nature of
the comprehensive high school, and about the policy and
financial support provided by the Ministry of Education
to expand comprehensive high school programs throughout
Taiwan.

Therefore, the 1995-1996 public relations plan

developed for Holy Savior High School (HSHS) was
designed to:
a.

Provide for a student questionnaire survey
concerning the characteristics of the
comprehensive high school and, to recognized
selected students at a Christmas garden-party
to pepare advertising posters to publicize
the comprehensive high school at the
Christmas garden-party.

b.

Introduce the comprehensive high school to
the faculty and students in a morning
assembly.

33

c.

Introduce the comprehensive high school to
ninth grade students at HSHS and neighboring
junior high schools.

d.

Invite university professors, and Governors
from the Ministry of Education to present a
special seminar on the comprehensive high
school for faculty.

e.

Conduct a special seminar on the
comprehensive high school,presented by the
HSHS administrative staff, for the HSHS
Parent-teacher and alumni associations.

f.

Print a special 1996 handbook (Appendix B)
and bookmarks

(Appendix C) for teachers and

students, detailing characteristics,
benefits, and curriculum of the comprehensive
high school.
g.

Record a video tape for area public junior
high schools, to introduce the comprehensive
high school planned for HSHS.

h.

Arrange for HSHS teachers to visit area
public junior high schools to introduce the
comprehensive high school.
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SECTION V:
MULTI-YEAR PLANNING AND ASSESSMENT MATRIX
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SECTION V
MULTI-YEAR PLANNING AND ASSESSMENT MATRIX

Table 11 provides a matrix for use by school
administrators for multi-year (i.e., 1996-1999) planning and
assessment for the comprehensive program of studies at Holy
Savior High School.

For example, the matrix allows for

conceptual planning with regard to student enrollment,
faculty assignment, equipment, building space, public
relations, etc.

36

Table 11
MULTI-YEAR PLANNING AND ASSESSMENT MATRIX
School year
Planning Items

1995

1996

1997

1998

1999

Conceptual planning

./

Parental model

./

Enrollment planning

./

Curriculum planning

./

./

./

Instruction planning

./

./

./

Faculty assignment and
development

·.,1

./

./

Student guidance planning

./

./

./

Student enrollment

./

./

./

Graduates' academic and
career planning

./

./

./

Library planning

./

./

./

./

./

Equipment planning

./

./

./

./

./

Building space planning

./

./

./

./

./

Public relations program

./

./

./

./

./

Financial support
management

./

./

./

./

./

(Appendix A, p. 4 f )
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SECTION VI:
RESOURCE NEEDS

38
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/

SECTION VI
RESOURCE NEEDS
Anticipated resource needs, student enrollment, etc. at
Holy Savior High School during the experimental period from
1996 to 1998, while transitioning from a traditional
educational program to a comprehensive high school program,
have been presented in Table 12 on the following pag~.

I

)
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Table 12
Anticipated Student Enrollment,
Resource Needs, and Related,
Holy Savior High School, 1996-2000

Estimate Budget (school-year)
1996

1997

1998

1999

2000

Teacher training

120

240

160

Student guidance

375

190

250

Teaching equipment

900

1,800

1,520

1,020

620

460

460

150

70

70

70

70

1,000

1,000

1,000

1,000

1,000

Public relations

500

300

Salary

938

2,816

5,632

4,694

2,816

5,503

7,342

7,732

5,724

3,846

Items

Library
Student enrollment
Building space

Subtotal

22,805 (About USA $830,000)

Total

(Unit: 1,000 NTS.)
(Appendix A, p. 4-'2

)
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CHAPTER 5
Sununary, Conclusions, and Recommendations

Sununary

The purpose of this project was to plan and develop a
comprehensive high school curriculum for Holy Savior High
School (HSHS) Tienchung, Taiwan, Republic of China (R.O.C.).
To accomplish this purpose, current research and literature
related to comprehensive high school curricular and
instructional development, both academic and vocationaltechnical, were reviewed and recent legal regulations and
directives of the Taiwan Provincial Government were
considered.
Conclusions
Conclusions reached as a result of this project were:
1.

The need for a unitary, multipurpose high school,

that offers students both academic and vocational-technical
courses is well documented in current literature and
research.
2.

Secondary-level students benefit from a curricular

program of academic and vocational-technical studies which

26
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prepares them for either or both post-secondary education or
entry-level employment.
3.

A comprehensive high school curriculum allows

students freedom to choose academic and/or vocationaltechnical courses which are consistent with their special
interest and aptitudes.
Recommendations
As a result of this project, the following
recommendations have been suggested:
1.

To assure success in the de~elopment of a

comprehensive curricular program, professional staff at Holy
Savior High School (HSHS) should be provided inservice
training designed to acquaint them with current literature
and research related to unitary, multi-purpose educational
programs that combine academic and vocational-technical
courses.
2.

For students to benefit from an education that

prepares them for both post-secondary education or entrylevel employment, HSHS should adopt a comprehensive school
curriculum.
3.

To provide students freedom to choose academic and

vocational-technical courses consistent with their special
interests and aptitudes, a comprehensive high school
curriculum should be implemented at HSHS.

28

4.

Other schools seeking to plan and develop a

comprehensive high school curriculum may wish to adapt the
curriculum which was the subject of this project for use in
their school system or undertake further research related to
comprehensive high school programs to meet their unique
needs.
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